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Abstract

Representation in research is about power (Hegdi 2007; Gonzéalez Lincoln 2006; Henry et

al 2002) and where power imbalances exist duedimsmiltural, linguistic or economic
difference, ethical practice requires the resotutibethical conflicts. When the researcher is
non-Indigenous and the research participants aligenous, as is the case in this study, the
cross-cultural ethical challenges present an oppdytfor a deeper consideration of the process.
The journey itself becomes an important facet efrésearch.

Major reviews of appropriate cross-cultural reskanethodology in both Australia and the
international context have highlighted the compitybof qualitative research methods with the
emerging directions of collaborative cross-cultueslearch (Ermine, Sinclair Jeffery 2004;
Henry et al 2002). Within qualitative researchréhleas been a prediction by Lincoln and
Denzin (Denzirg Lincoln 2005, p.1123) that threext momenih qualitative research is one
where issues of representation will become a fpoait of further developments in the field.

This paper explores the methodology of criticakipgratory action research and the use of
collaborative thematic analysis to position croslitral research using video footage as part of
this next momentTrhrough a reflective process, the author journBgsugh the ethics, the
parameters and the opportunities of conductingetigjualitative research in education in a
cross-cultural context, to arrive at a posithical spacehat can be created through
collaborationratherparticipation

This paper details a theoretical framework to @dhisethicalandcollaborativeapproach, thus
providing a valuable contribution to the exploratmf the work being undertaken by qualitative
researchers in the use of innovative and visuahaust to meet the challenges of representation.
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Western knowledge, with its flagship of researds aften advanced into Indigenous
Peoples communities with little regard for the ao8 of Indigenous worldviews and self-
determination in human development. As a resudt hilstory of Westernization in virtually
all locations of the globe reads like a scripteléntless disruption and dispossession of
Indigenous Peoples with the resulting common paidécultural and psychological
discontinuity for many in the Indigenous communig. the same script is replayed from
nation to nation, reaction by Indigenous acadelmntkother critics of the West will vary.
Critique of research processes serves as a raypef that the intellectual community is not
oblivious to impacts of a research regime that aesrsolely from a Western standpoint on
the Indigenous community. (Ermine, Sinclaideffery 2004, p.9)

A learning journey

This paper has been generated from the reflectavetipe involved in the design of doctoral
research into teacher education at Batchelor itett\Why Batchelor?

Batchelor Institute is Australia’s only nationatligenous tertiary education provider. Based in
the Top End of the Northern Territory, the Insetig a dual sector provider with over thirty
years experience in the teaching and training digenous educators. For the author, a non-
Indigenous academic working for the Institute, Hses of representation in cross-cultural
teaching, learning and research, form a signifipant of her professional world.

As a highly reflective practitioner and doctoraldgnt, this reflection has led to the
consideration of issues of representation and voiter own research. This paper has been
written as much to clarify the research methodolagyo share this thinking and way of
working. The learning journey of the doctorate gsgnwvith it confronting issues of voice and
representation, not in the abstract but in the peegent and real context of professional
engagement in doctoral research. As a non-Indigeresearcher and educator, working and
researching with Indigenous people and knowledgesyital that the ethics of the researcher
and the ethics of the research hold true at adlltev

This doctoral research is a multi-layer evaluabbBatchelor Institute’s teaching degree
program over the period 2002—-2005. The main rebeguestion is:

What is it about the teacher education degree progm at Batchelor Institute that attracted and retained the
now graduate teachers?

The data collection will have two phases:
1. Survey evaluation
2. Paper-based and collaborative video intervieaiation.

Phase 1

Phase 1 is an evaluative review of the teacheratucdegrees at Batchelor Institute informed
by survey data from a range of stakeholders, inofudtudents enrolled in the Batchelor
Institute teacher education degree program. Analysd summary of the data from Phase 1 will
provide the evaluative themes and context for PRaB#ase 1 will posit an evaluation which
may be confirmed, or disrupted, by the finding®base 2.

Phase 2
Phase 2 is the collection and analysis of publishEamation around quality in teacher
education and teaching and learning in the HigltercBtion sector in Australia, and at Batchelor

Page 2 of 13



OUR NEXT MOMENT—PUTTING THE COLLABORATIVE INTO PIBRAATORY ACTION RESEARCH

Institute; and of the graduates’ perspective oir tBatchelor teacher education study experience.
The findings of Phase 2 may confirm or disrupt hoEPhase 1.

It is the aspiration to ensure that the graduate’es are clearly heard in the final printed thesi
that has generated this paper.

This next moment

This paper reports on work done to establish adxaonk for effective and ethical cross-cultural
research—further papers will report on the findingghe project and refine the framework
presented here. This paper explores the methodabgytical participatory action research and
the use of collaborative thematic analysis to pmsitross-cultural research using video footage
as part of thimext momenas predicted by Lincoln and Denzin (Dengitincoln 2005,

p.1123). Through a reflective process, the authmeys through the ethics, the parameters and
the opportunities of conducting ethical qualitatresearch in education in a cross-cultural
context, to create a framework for ethical spacereated throughollaborationrather
participation

Qualitative researchers in the next moment wilefanother struggle, too, around the
continuing issue of representation. On the one hemedting open-ended, problematic,
critical, polyphonic texts, given the linearity wfitten formats and the poststructural
problem of the distance between representationality(ies), grows more difficult. On the
other hand, engaging performative forms of soadrge can be difficult in many venues.
(Lincoln & Denzin in Denzirg Lincoln 2005, p.1124)

Directions and intentions—thisethical space

Representation is about power (Hepi et al 2007;2@kez& Lincoln 2006; Henry et al 2002) and
where power imbalances exist due to socio-cultliruistic or economic difference, ethical
practice requires the resolution of ethical coidli®Vhen the researcher is non-Indigenous and
the research participants Indigenous, as is the ioahis study, the cross-cultural ethical
challenges present an opportunity for a deeperideraion of the process. The journey itself
may become as important as the end product, irc#ss, the research findings.

One of the principles of ethical research as giwethe Australian Institute of Aboriginal and
Torres Strait Islander Studies (AIATSIS) is that:

7. Indigenous researchers, individuals and comrasrghould be involved in research as
collaborators.” and that *...Research on Indigengsaés should also incorporate
Indigenous perspectives and this is often mosttifely achieved by facilitating more
direct involvement in the research. (AIATSIS 200,2)

An initial intention of the researcher’s journeythst the opportunity exists to extend beyond
representationo ethical spaceollaborationrather thannclusion
The “ethical space” is a concept, a process thiatds) that is inclusive of a series of stages from

dialogue to dissemination of results, each playgdromany different codes and relationships at
the level of research practice. (Ermine, Sindaiteffery 2004, p.21)

This is the next moment posited by Lincoln and Denahere qualitative research does more
thanincludeIndigenous people; rather Indigenous people beaangal to the research itself.
Thus the whole research academy is transformedghrthe incorporation of practices which
are truly ethical, the ‘collective struggle for@cglly responsive, democratic, communitarian,

Page 3 of 13



OUR NEXT MOMENT—PUTTING THE COLLABORATIVE INTO PIBRAATORY ACTION RESEARCH

moral, and justice-promoting set of inquiry praei@nd interpretive processes’ (Denzin
Lincoln 2005, p.1122).

This work has already begun in the field of croskural research and a scan of the literature
provides strong guidance. The ethical space paositipis reflected in the work of Karen Martin.

Research ethics: Many of the decisions researelitfaice are moral ones, rather than
epistemological ones, so ethical behaviour needsdar throughout the research program.
It's about gaining trust and maintaining integrity be truly ethical requires the researcher
to recognise and respond to the duality of thearebecontexts and act in culturally safe
ways. It expects the researcher to observe codethichl behaviour of his/her own
professional and personal worlds, and also of thidan which the research is conducted.
(Martin 2003, p.6)

Advice and directions are given by the leading d¢edious Australian academics, including
Rigney.
Unless Western knowledge orthodoxies are interemjdhe basis of their power will
continue to reproduce the colonised as a fixedtyeaicluding the subtext of Indigenous
Intellectual nullius The struggle for Indigenous intellectual sovemgigs to move our

humanness, our scholarship, our identities andoowledge systems from invisible to
visible. (Rigney 2001, p.10)

In order to undertake cross-cultural qualitativeeach in thimext momenthen, requires a
journey into arethical spacewhere true collaboration occurs. ‘It is thereforeumbent on
Western scholars to reach out in democratic ametdiing ways, with great humility, to engage
in research collaborations that help to achievéasqestice’ (Gonzalez Lincoln 2006, p.9).

Methodology in cross-cultural research

Rigney’s three principles of Indigenist researcbvite the standard for research involving
Indigenous people. These principles are:

1. Resistance (as the emancipatory imperative)
2. Political integrity
3. Privileging Aboriginal and Torres Strait Islamd®eices
(Rigney 1997, p.8)
Qualitativeresearch practices rather than quantitative peowidre space for dialogue and

interaction, angbarticipatory action researceeemingly provides an appropriate methodology to
create the space for these three principles toaeted.

These are narrative, performative methodologiesarch practices that are reflexively
consequential, ethical, critical, respectful, andhble. These practices require that scholars
live with the consequences of their research asti@idenzin in Denzig. Lincoln 2005,

p.936)

This is supported by major reviews of appropriatess-cultural research methodology in both
Australia and the international context.

Contemporarily, research is tending towards insidsearch or research that takes place in
collaboration with Aboriginal people. Research witdigenous populations can be
currently characterized as primarily qualitativartgcipatory, collaborative, and
community-based. (Ermine, SinclairJeffery 2004, p.13)
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Collaborative and participatory research methodekgre generally identified as being
compatible with the goals of the emerging agendadimrm of research involving
Indigenous peoples in Australia and internationgienry et al 2002, p.7)

The search for an appropriate methodology resultse suggested use mdirticipatory action
research(PAR).

One research milieu that incorporates the meaaddoess social inequity is found in
participatory action research (PAR). The partiapagction research approach to
community issues is a culturally relevant and engrivg method for Indigenous people in
Canada and worldwide as it critiques the ongoinggich of colonization, neocolonialism
and the force of marginalization. (Ermine, Sinckaileffery 2004, p.13)

And yet the author has experienced a dissonaneebetthe methodology and her application

of the methodology. An interesting reaction, givleat this research methodology has been used
before in cross-cultural settings, with great sasg®at 2003; Ford Klesch 2003). An
experienced researcher in endangered Australigiusges, Maree Klesch, has been using this
methodology with great success with remote comrresior over a decade and challenges the
critique ofparticipatory action research.

While the area of common ground can be an extrepwtyplex and difficult site of
engagement for all participants, it creates a seheemmunity as it relies on mutual
exchange, mutual trust, mutual respect and is aadowhere all participants hold the
authority of their intellectual property. (FogdKlesch 2003, p.32)

In order to resolve this dilemma, it is appropri@eonsider the methodology in more depth. It
is possible that the methodology is not approptiatde need; it is also possible that it is the
implementation of the methodology that is creatimgdissonance.

As detailed in Figure 1, action research, in ieotietical form, takes a spiral approach with
acting/observing, reflection and revised planniadhee typical stages. This reflexive practice
resonates with the discussion to this point andiges an appropriate way of working.

REFLECT [>

_—

A

CT & OBSERVE

Figure 1
(Kemmis& McTaggart in Denzig. Lincoln 2005, p.564)
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Action research, of itself, correlates with thenpiples of practice thus far considered and can be
taken as an appropriate methodology. However, wainenmoves to considearticipatory

action researchit is pertinent to consider advice of Michael {Stie that the Yolngu people of

the Northern Territory say that thew you know and renew something is perhaps more
important than thevhat you knowChristie 2007, p.2). Thieow of participatory action research
may be constructed differently in a cross-cultaaitext.

Interestingly, in a major review of Australian raseh methodologies in the light of the reform
agenda in the context of Indigenous education, yehal made a consistent distinction between
collaborativeandparticipatoryresearch methodologies.

Collaborative and participatory research methodekave the clear potential of exposing
the contradictory power positions of institutionsbd researchers over other participants,
including community stakeholders. This potentiatitgates the circumstances for internal
critique and contestation through which Rigney'899) principles for informing

Indigenous research can come to bear on the unéplafithe research work. People
dissatisfied with the research in progress castteBhe political integrity of the research
can be progressively reviewed, revised and reigtiom an Indigenous stakeholder(s)
perspective. Researchers can be incorporatedhiese tcollaborative research projects by
undertaking action research praxis of their owilifated by Indigenous co-researchers,
thereby becoming full participants in the actiose@ch moments of these projects and not
simply ‘outsider’ facilitators of others’ actiongearch praxis. This potential for reciprocity
within the life of research projects strengthereslikelihood that Indigenous voices will be
heard and privileged. (Henry et al 2002, p.10)

This raises the possibility thparticipatoryresearch is not necessartiyllaborativeresearch.

Participating in Participatory Action Research

There has been a considerable use and evolutiactioh researchparticipatory action
researchandcritical participatory action researchl'he spiral of action research identifies it
immediately. The distinguishing featurespafrticipatory action researchre: ‘shared ownership
of research projects, community-based analysis@abkproblems, and an orientation toward
community action' (Kemmi& McTaggart in Denzig. Lincoln 2005, p.560). Further to the
distinguishing spiral of action research, we akegiseven other key features of PAR by
Kemmis and McTaggart, which can be summarised as:

 a social process

* participatory

practical and collaborative

emancipatory

critical

reflexive

aims to transform both theory and practice.
(Kemmis& McTaggart in Denzig Lincoln 2005, p.566-568)
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After a considerable review of their work and othierthe field of action research, Kemmis and
McTaggart describe the latest evolution of thishodblogy a<ritical participatory action
research

Now, more so that two decades ago, we see patticipaction research as a process of
sustainedollectiveinvestigationof a topic, a problem an issue, a concern, oeméhthat
allows people to explore possibilities in actiardging them by their consequences in
history and moving with a measure of tentativeragsbprudence (in some cases with great
courage in the face of violence and coercion) g @ith the support that comes with
solidarity. (Kemmis& McTaggart in Denzig. Lincoln 2005, p.598)

On critical reflection, the theory afitical participatory action researchives a solid framework
for the methodology for this context.

Who participates?
Thetheoryof PAR is consistent with the need, but is itsliggtion? Isparticipatingenough or
is there something more?

participatory—characterised by or involving participation; esplg : providing the
opportunity for individual participation

collaborative—to work jointly with others or together especialiyan intellectual
endeavour

(Merriam-Webster Dictionary and Thesaurus)

Participationhas an individual orientation, whereamlaborationhas a group orientation—this
has stronger resonance with the requirements fectefe cross-cultural research so far
presented. This detailed theory of thaticipatory methodology has presented an appropriate
way forward, and yet its individual orientationrys dissonance. The role and responsibility of
the researcher needs refinement, for clearlynbtgustfacilitation that is required in this
research context, but alsollaboration

All researchers, one hopes, aspire to ethical ipgatthat will ‘carefully and cautiously
articulate the spaces between decolonizing resgaaciices and indigenous communities.
(Denzin in Denzirg Lincoln 2005, p.936)

In articulating practice, there must be acknowledeet of the researcher’'s own experiences,
culture, eccentricities and foibles, for that veoymanness is part of the rich interaction that
forms a community and it would be naive for a resiear to say that they were completely
neutral or unbiased in their work. This respongiptb refine practice and to ensure that ethical
obligations are met in turn form the role of thegarcher in this context.

‘Cross-cultural collaborative research is “whefee[tross-cultural] research participants and the
researchers are equal partners in the researcegzraad where all parties benefit from the
research” (Gibbs 2001, p. 674 in Hepi et al 20039 This is a step further than reflective
practice and shifts us from the individual to tleenenunity, fromparticipatingto collaborating

It is not the methodology that creates ¢tieical spacdout rather its application and the creation
of theethical spacaletermines the role of the researcher. Furtherntoeecomplex human
interactions within this space are all real anddvadrovided that trust and respect are there. One
reported use of PAR in thieext momernis in the field of early childhood research andukias
found it to be an appropriate and collaborativehodblogy.
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This meant that all participants would be affordedhlued voice, debate and discussion
would be encouraged, action agreed upon collalvetativould be promoted and each
participant would be represented in every stagbeproject. It appeared that | was
looking for a research design that would in ithel€ome a social practice. Therefore, |
sought a research design that would encourageia poacess of collaborative learning
and transformation, open communicative space (Had&1996), uphold prior knowledge
and listen to and value the voice of each partitipgergen and Gergen (2003) contend
that the most obvious response to critical concergarding representation is
empowerment research and cite Participatory Ad@esearch (PAR) as the most
developed genre of this type. (Hawkins 2007, p.3)

Martin reminds us that when researching with Indaes people using her work on ‘Ways of
Knowing, Ways of Being and Ways of Doing’ (Martif@3, p.3) is an appropriate way forward
in an ethical journey, creating the space for ledmus researchers to fully participate because
‘they are ontologically distinct in prescribing ptaand group specific knowledges, beliefs and
behaviours’ (Martin 2003, p.6).

In collaborative, cross-cultural research it is tha specific methodology that ensures validity,
although there are methodologies which resonatt ldigenous methods, but rather it is the
use of the methodology that creates #tlscal spacavhere everyone is welcome, where
relationships of respect and trust are createdadrege thehowis perhaps more important than
thewhat.

Appropriate tools

The implementation of the research—the toolsditieg—thedata collection and analysis also
need to be considered. Through the reflective m®oadertaken in this paper a number of
guiding principles are emerging. The research vglethical, qualitative and collaborative. In
searching for the appropriate tools for the rededhere has been a noticeable difference in the
number of papers written on ethics and methodotmyypared with those about the actual tools
of research. The former far exceeded the lattemdny instances despite the best intentions of
well-written methodological considerations, thesaiconsistent use of a collection of well-
known statistical tools or analytic tools that havéact been generated from standpoints far
removed from thigthical space.

Again, Martin provides assistance.

Since the assumptions upon which research is hasgdccording to worldview of the
researcher, then the criteria, categories and thelensed for data analysis will further
entrench a worldview difference when working withAboriginal lands and/or with
Aboriginal people. In what is essentially a procafssiaking meaning from the collected
data, categories, themes and patterns based oerwestological and epistemological
criteria, lack ‘cultural’ rigour in using categosiethemes and patterns. The Indigenist
researcher draws upon his/her Ways of Knowing, @aimd Doing to identify and
categorise data, using internal logic as critenié eferents. (Martin 2003, p.6)

The tools for data collection and analysis in crogisural research, to be truly collaborative,
must make use of Indigenous methodologies appldddigenous researchersetlaborating
researchers, ngarticipating participants. These tools must also be appliediwihe ethical
research space, using a critically participatosgeech approach. In this way, Indigenous ways
of knowing, doing and bein@iartin 2003) become central to the research.viddt are these
tools?
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There has been an Australian example of collabaratioss-cultural research that utilised a
collaborative analytical and visual tool. Callediiling Bridges’, this early childhood research
used video footage and a group approach to idemgithemes (Flees: Williams-Kennedy
2002).

The process used by the project team represemtisjaey authentic and culturally sensitive
approach in cross-cultural research. The methoglatag best be described as an ‘inside-
to-outside’ approach to record important Indigeneveryday experiences. (Fleer 2004,

p.6)

This project provides some excellent direction veh&®ogoff's [1998] three planes of analysis
were used to examine the video and interview datlaeged’ (Fleer 2004, p.1). This activities
model-based tool, with its three layers of commyimistitution; interpersonal and individual
planes may provide an appropriate tool and givegpgortunity for consideration. However, this
is an activity-based model, all about theatand this tool may itself be situated in a cultiyral
determined analytical construct. Remembering thiatrfdigenous people tH®wis more
important than thevhat, Christie (2007), the use of this tool will requiurther consideration.

This is another one of Denzin and Lincoln&sxt moments.

We need to learn how to experiment with visual (aodvisual) ways of thinking. We need
to develop a critical visual sensibility, a sendipthat will allow us to bring the gendered
materials world into play in critically differentays. We need to interrogate critically the
hyperlogics of cyberspace and its virtual realitiese rules and methods for establishing
truth that hold these worlds together must alsbditer understood. (DenzénLincoln

2004, p.645)

The use of visual methods provides an appropriat@ cbllection approach. Again, though,
when researching the tools of these visual mettiz@lphrases ‘study of...” and the wandages
are common, as if the visual methods themselvedbad used only as much as they could be
controlled. This is too static for these purpo3éwe use of video footage of interviews as they
had done iBuilding BridgeqFleer& Williams-Kennedy 2002) brought a depth to the gtud
through the collaboration of the families with tiesearchers. This is an opportunity to further
expand this methodology. The challenge is to flreldppropriate analytical tool to ensure
collaborationrather thamparticipation Filters such as Conversation Analysis or software
packages are generated out of Western epistemalajandpoint and presuppose a way of
viewing the world that then impacts on the tooldusehe work of Michael Christie in creating
databases with Indigenous people for repositoffiésdigenous Knowledge gives further insight.

One way or another, digital technologies are in idinal communities to stay. They can
be very useful for traditional knowledge practicasthey can be inhibitive and
assimilatory. (Christie 2004, p.11)

There is another consideration. Just because asttethnological or visual, this doesn’t ensure
that its use will be ethical or collaborative.

Parameters

This research project has generated some cleanptees to guide its implementation. There is a
strong intention on the part of the researchentuee that the practice is ethical and rigorous.
This is a cross-cultural research context in witigtical participatory research will be used in a
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collaborative framework. The use of visual datd mibvide an opportunity for effective
collaboration within this methodology.

Having discarded some of the available analysist®ach as software for thematic analysis, it is
the question of thBowthat remains unanswered and provides the truerappty here for
further exploration in the field of methodology.

Applying these understandings

The framework developed for this research projesites an important contribution to the
identified gap in the field of appropriate analgtitools for thenext moment.

Collaborative video editing will be used as a tlmolthematic analysis in this qualitative research
project. The exploration of the use of this todll Wirther contribute to our growing
understandings of the potential and use of viswethodologies in collaborative cross-cultural
research and put tleellaborativeinto participatory action research.

The what of the research—the framework

Initial and individual interviews will be filmed,sing a semi-structured approach with some set
guestions to generate initial responses. Thisestiablish the context of the research question,
allow each graduate teacher to tell their own sadngut their teacher training experience and re-
establish the relationship between them and thesareker.

Following the individual interviews, the group wilbme together and collaboratively edit the
video footage to create the group’s story as amectary. This collaborative editing process

will provide the thematic analysis of the videceintiews, ensuring that not only are Indigenous
voices represented, but that Indigenous ontoladgésrmine the very framework that is used to
analyse the data. This process itself will be réedrand provide further footage and further data
for the doctoral research program.

The group will talk through the content of the widual interviews and generate a number of
themes that will be explored further through thewtoentary. The interpretation and visual
representation of these themes will be an impogarttof this emerging methodology. The
completed documentary will be analysed to evaltlseextent to which the graduates
perspectives reflect themes from earlier reseandeaken using paper-based surveys and
literature review.

The intentional ethical space—the  how of the research

Thewhatof the research has been presented, howeverthicalechallenge of this work presents
the opportunity for deeper understanding and pracshifting from rhetoric to praxis. As part of
the critical reflection that is necessary in catiparticipatory action research, this posietaical
spaceis one that provides a framework for tinew of this work

The management of risk is integral to the succéfisi®research and the efficacy of the
methodology. The major identified risk was to eesappropriate and informed consent. The
identity of the participants in this research Wi explicitly and intentionally identifiable and so
it is necessary to not only gain explicit and imfed consent but to give everyone the
opportunity to withdraw their consent at any tinmgilithe final completion of the project and to
have all footage that identifies them and all @itlndividual contributions fully edited from the
footage.
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This issue of consent is a continuing one througttweiresearch as tle¢hical spaceevolves. At
the initial individual interview stage, discussiomgl be conducted around the research
methodology, power dynamics and ethics. This wilhf the basis for agreements to be made at
the beginning of the collaborative editing stageths point a set of principles around rights and
responsibilities will be negotiated and a procdssoaflict resolution will be established.
Together, the group will decide just what #thical spacdooks like.

Further to this, is the consideration of the poindralance that is inherent in this work. A non-
Indigenous academic with all of the resources stipgpthe work is generating this research
project. This non-Indigenous academic is a colleaand friend to these graduate teachers and it
is possible that personal considerations might chpa the actual data. The graduates might
change what they have to say because they do mattavae hurtful, or they may want to say
good things to make everyone happy, even if itlsquote what they think or feel. To further
support the rigour of this process and to enswaedbltural safety is paramount, an Indigenous
academic not connected to the education degredeavidisked to act in the role of independent
mediator and support person for the participafidisagreement occurs around content or
processes, someone with cultural and academic tesgoarill be able to assist in conflict
resolution.

A consideration of the finished product and outectfon on the journey to usthical spacend
on the efficacy of this tool afollaborative thematic analysisill provide great insight and
further direction for exploration on the methodo&sgof qualitative research.

Next moments

This paper has presented the consideration of pgpte research methodologies and tools for
cross-cultural research. Althoughtical participatory researctwas found to be an appropriate
methodology, its effective implementation will ordg certain if the methodology is used in a
correctly formecethical spaceThrough this methodology and from within suclpacse,
collaborative thematic analys visual research data can be undertaken, emgstirenefficacy

of cross-cultural research and bringing us tortéet moment.
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